
 
Frog Street Toddler Curriculum 
Theoretical Research Summary 

 
 
Frog Street Toddler is a comprehensive curriculum that addresses the use of materials, 
schedule, arranging the environment, and interaction between children and adults either 
separately or in combination, within an early childhood setting. Welcome to Frog Street Toddler 
introduces materials, scheduling, and arranging the environment as well as guiding educators in 
strategies for instructional support. 
 
The Frog Street Toddler curriculum guides the design of toddler’s learning goals with 
experiences to achieve school success. Daily learning goals are aligned to the Early Learning 
and Developmental Standards: 18-24 months, 24-36 months in all eight domains. See the Frog 
Street Toddler Correlation to the Early Learning and Developmental Standards: 18-24 months, 
24-36 months. 

	

Frog Street Toddler Features 
 

 

• Uses early brain development research as the cornerstone of instruction. 
• Provides intentional activities and support in developmental domains; 

language, cognitive, social and emotional, and physical. 
• Encourages character development woven throughout all domains. 
• Offers child development tips and strategies with each activity. 
• Encourages caregiver and child interactions to develop rich oral 

language and vocabulary as well as strong social and emotional 
connections. 

• Offers age appropriate activities to meet little ones’ diverse needs and abilities. 
• Provides materials and strategies for maintaining healthy parent partnerships. 
• Provides professional development through relevant classroom scenarios. 
• Offers bilingual materials and instruction. 
• Embraces the joy of learning each day! 

 
 

Frog Street Toddler Cornerstones 
 

 
Frog Street Toddler  is a developmentally sequenced and integrated curriculum based on the 
most current research in the field of early learning including brain development research. Key 
cornerstones provide instruction that optimizes learning and development for toddlers 18 – 36 
months. The cornerstones include: 

• Early Brain Development Research 
• Intentionality of Instruction and Interaction 
• Social and Emotional Development Research – Conscious Discipline® 

 
• Early Brain Development Research 



 
One of the most dramatic findings from medical research is the significant role the environment 
plays in the structure and capacity of the brain. Scientists agree that human development is 
shaped by both nature (biology) and nurture (experience.) The richer the environment and the 
more intentional and purposeful the interactions and experiences, the greater the number of 
neurological connections children are able to forge. 
 
Children’s growth is optimized when brain cells connect and information is stored in the brain. 
Developmentally appropriate experiences in Frog Street Toddler help to forge the connections 
and repetition strengthens the wiring. During the first ten to twelve years of life wiring and 
rewiring are regular occurrences in the brain.  
 
There are fertile times when the brain is able to wire specific skills at an optimum level. 
These fertile times are called “windows of opportunity” to encourage optimum brain 
development. 

Windows of Opportunity 
 

Window Wiring Opportunity Greatest Enhancement 
Emotional Intelligence 

Trust 
Impulse Control 

0 -  48 months 
0 – 14 months 

16 - 48 months 

4 years to puberty 

Social Development   0 -  48 months 
   0 -  12 months  
18 -  36 months  
24 -  48 months  

4 years to puberty 
Attachment 
Independence 
Cooperation 

Thinking Skills 
Cause and Effect 
Problem-Solving 

0 - 48 months 
0 –16 months 

16 - 48 months 

4 years to puberty 

Motor Development 0 - 24 months 2 years to puberty 

Language Development 
Early Sounds 
Vocabulary 

0 - 24 months 
4 -   8 months 
0 - 24 months 

2- 7 years 
8 months to puberty 2- 5 
years 

 
 

• Intentionality 
 
To be intentional is to act purposefully, with a goal in mind and a plan for accomplishing it 
(Epstein, 2007). Frog Street Toddler curriculum supports teachers with activities and 
professional learning to enhance the daily implementation of the Early Learning and 
Development Standards: 18-24 months, 24-36 months. The curriculum focuses on 
developmental domains, understands age appropriate sequence of development for children 
from 18 to 36 months, and provides a balance of teacher-led and child-initiated discussions and 
activities with a purpose in mind. 
 

• Social and Emotional Development - Conscious Discipline® 
Character Development 

 



Frog Street Toddler incorporates Conscious Discipline®, a scientifically-based social and 
emotional program that creates a learning environment where children feel safe and loved. 
From this foundation of safety and caring, children begin learning how to manage emotions and 
interact appropriately with peers. These experiences support developmental stages of toddlers 
to optimize self-regulation. Conscious Discipline® strategies provide the research base for 
comprehensive classroom management routines focused on optimal learning for young 
children. Daily activities are designed for children to interact with each other and foster 
cooperation and appreciation of others.   
 
Character development is enhanced with the daily “Starting the Day” activities and embedded in 
domain based activities. Frog Street Toddler encourages teachers to observe, model, and 
support toddlers in positive interactions to develop character traits throughout the activities. 
 
Approaches to Learning reside in and across all domains and support the Early Learning and 
Development Standards: 18-36 months. Daily activities engage children and promote: 
cooperation, curiosity, attentiveness, persistence, and initiative. Teachers are encouraged to 
observe toddlers’ development of these characteristics and support their character 
development. 
 
Engaging early childhood programs with families and communities 
 
Frog Street Toddler curriculum provides multiple opportunities to engage families and 
communities to optimize children’s growth.  The focus is to build partnerships with families and 
extended families. Monthly, weekly and daily communications support the extension of 
classroom experiences into the home.  
 
Daily Reports provide opportunities to share critical information and clever and cute things 
observed each day. All notes are available in English and in Spanish. Parents as Partners 
resources are provided on the online Frog Street Toddler portal. 
 
Assessment 
 
Assessments are provided through a variety of age appropriate methods. Anecdotal record 
forms for observations as children explore learning and developmental checklists are provided 
online via the Frog Street Toddler portal.  
 
Suggestions for observations, ongoing assessments, and portfolio assessment are provided in 
Welcome to Frog Street Toddler, pages 54-56. 
 
Technology 
 
Frog Street Toddler curriculum offers additional teacher support with an online portal featuring 
music, lesson plans, patterns for activities, assessment forms, family communications, and 
more. The web-based portal is included in the price of the curriculum. 
 
 
Summary 
 
Frog Street Toddler curriculum meets the School Readiness requirements: 

• Provides strategies and interactions to be responsive to toddler’s individual strengths 
and needs 

• Includes hands-on experiences for exploration and discovery 



• Links to toddler’s learning goals  
• Addresses diversity in materials and instruction 
• Aligns to ongoing assessment with opportunities for observations and developmental 

checklists 
• Provides materials needed for instruction or optional materials easily accessible in most 

developmentally appropriate early learning environments 
• Encourages teacher engagement and opportunities to customize instruction to meet 

individual needs 
• Provides multiple resources for collaboration among the school and family environments 
• Designed to enhance the age-appropriate progress of children in attaining the Early 

Learning and Developmental Standards: 18-24 months, 24-36 months 
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